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Different Scenarios

A car accident in the
foundation year, on probation=
graduated with a diploma

“a group of foundation
students disinterested in the
course”

Six years at college without
obtaining a degree

A 3" year students asks “Is there
a chance for me to be a college
lecturer?”

“Why don’t we join
extra-curricular activities. They
have all the fun”




Why self-regulation and sustainable assessment

- Teachers’ and students’ concerns

= My observation




Research questions

= How can A Research-informed Approach to the Integration of Self-Regulated Learning
Strategies Support Sustainable Assessment Practices at a College of Education, Oman?

- What is students’ understanding of self-regulated learning (SRL) and how do they use it in
academic tasks?

- Would a SRL intervention/integration in a writing Academic English Skills (AES) course
involving teacher modelling of SRLS improve students’ academic achievement?

- What evidence is there that the impacts of the intervention/integration are sustained
beyond the immediate assessment task(s)? Are students able to transfer the strategies
learnt through the intervention to different courses in the foundation programme?




Self-regulation

Self-regulated learning is a learner’s ability to regulate his/her learning in different
contexts. It involves a learner’s activation and ‘sustainability’ of cognition, behaviour
and emotions directed towards achieving goals (Brooks, 1997, cited in McMahon &
Luca, 2001)

Zeinder et al.’s (2000, cited in Puustinen & Pulkkinen, 2001) defined SRL as an
‘overarching construct’ that encompasses aspects such as regulating cognitive and
metacognitive skills by managing one's own health and stress.




Performance Phase

Self-Control
Self-instruction
Imagery
Attention focusing
Task strategies

Self-observation
Self-recording
Sclf-cxperimentation

Forethought Phase

Task Analysis
Goal setting
Strategic planning

Seli-Motivation Beliefs
Self-efficacy
Outcome expectations
Intrinsic interest/value
Goal orientation

Zimmerman 2000

Self-Reflection Phase

Self-Judgment
Self-evaluation
Causal arttribution

Self-Reaction
Self-satisfaction/affect
Adaptive/defensive
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EAT (©Evans, 2016) revision January 2018

APPENDIX B: EAT areas document

ADA4: Ensure ongoing evaluation to
support the development of
sustainable assessment and
feedback practice

AL 1: Clarify what constitutes good LECTU R E R

Standard of work; recognition and application of
good academic practice; student and lecturer beliefs

© Evans, 2006

AL 2: Clarify how assessment elements

AD 3: Ensure access and equal fit together

opportunities
Provision of Resources; Guidance;

AL 3: Clarify student & staff entitlement
Network Development; Choice

N = W~ =N

ASSESSMENT

Student/Lecturer roles and principles

LITERACY underpinning the 'What', "When', and 'How'

Pub —

AD 2: Promote meaningful

ASSESSMENT , of feedback
and focused assessment
Fit for Purpose; Relevant l 5 DESIGN '

1—2—3—4—5 AL 4: Clarify the requirements of the
discipline
Core and threshold concepts; deep approach

Programme Level Assessment;
Collaborative Design; Manageable

AD 1: Ensure robust and
transparent processes and

ASSESSMENT AF 1: Provide accessible feedback
/ FEEDBACK \ Specific, and focused on how to improve.

Encourage students to clarify their

4
% L & interpretation of the feedback
AF 4: Promote development of students’ ﬁ

AF 2: Provide early opportunities for students to
self-evaluation skills SR act on feedback

Self-m?nitoring, self-assessment, and critical AF 3: Prepare students for meaningful The pattern and timing of assessment, and alignment of
reflection dialogue / r engagement formative to summative assessment

procedures: QA literacy




Sustainable Assessment

Sustainable assessment aims to meet “the needs of the present and prepares students
to meet their future needs” (Boud, 2000, 151).

Boud and Soler (2015) defined sustainable assessment as a bridge between teaching
and learning, repositioning assessment as an integral part of curriculum and

pedagogy.

Sustainable assessment should prepare learners to develop informed judgements,
construct reflexive learners of their own performance and form the becoming
practitioners of future jobs (Boud & Soler, 2015)

* Sustainable assessment tasks should have certain features such as being transparent,
continuous/periodical and engage students.
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Evaluate AES Assessment against Assessment Design/Evan’s EAT
ADI1: Ensure Robust and transparent processes and procedures, AD2: Promote Meaningful and

Focused Assessment, AD3: Ensure Access and Equal Opportunities& AD4: Ensure ongoing evaluation to
support the development of sustainable assessment and feedback practice
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Week 1: introduction to the course/ Evan’s EAT Assessment Literacy 1-4

ALl: Clarify what constitutes good, AL2: Clarify how Assessment Elements fit together, AL3:
Clarify students entitlement & AL4: Clarify the requirements of the discipline

Performance phase
Self-control
- Task strategies
- Imagery
- Self-instructions
- Time-management
- Environmental structuring =
Forethought phase - Help-seeking Self-reflection phase
Task Analysis Self-abservaticon Self-judsement
- Goal setting - Meta-cognitive self- - Self-evaluation
- Strategic planning monitoring - Causal attribution
- Self-recordin =
Self-motivation beliefs = Self-reaction
- Self-efficacy - Self-satisfaction/affect
- Cutcomes expectations - Adaptive/defensive
- Task value/interest
- Geoal orientation

el

Assessment Feedback/Evan’s EAT
AF1: Provide accessible feedback

AF2: Provide early cpportunities for
students to act on feedback

AF3: Prepare Students for
meaningful dialocgue/ peer
engagement

AFA4: Promote development of
Students” self-evaluation

Self-regulation-sustainable assessment framework




SRL.S scale




Intervention

- SRLS-A scale and writing task as pre-tests

- Modelling SRLS throughout the academic semester

- Interviews towards the end <

= SRLS-A scale and writing task as post-tests

- Interviews towards the end

- SRLS-A scale and writing task as post-tests <




Initial Observation

Different factors can interfere

Teaching style

Students’ motivation and expectation
Researcher role

Learners’ background
Context/environment

Repetition of intervention/length
Assessment literacy
Language/learning/self-regulated skills
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