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Concurrent Objectives

Describe our research project

•The aim

•The context

•The methodology

•The results

•Our conclusions

Describe doing our project

•Our aim

•Our context

•Our methodology

•Our results

•Our conclusions



Overall Aims

•To see if we could help our 
students improve their 
pronunciation

•To see if we could do a small 
scale research project that 
used statistics



Why pronunciation?



This idea borrowed from Ciaran Murphy’s excellent talk 
on dictations yesterday

•What is it?

•Where would you expect to see one?

•How would you feel if you came face to face with one?



Images taken from eltplanning.com & effectivelanguagelearning.com 





Is it just me…
• In two studies in Canada, teachers reported regularly teaching 

pronunciation (Breitkreutz, Derwing, & Rossiter, 2001; Foote, Holtby, & 
Derwing, 2011)
• Studies in Greece (Sifakis & Sougari, 2005) and Cyprus (Hismanoglu 2010) 

also reported similar findings. 
• However, these studies used teacher self-reports which do not always 

provide a reliable account of what happens in the classroom (Baker & 
Murphy, 2011, p.33). 
• Studies that used classroom observations in addition to teacher surveys 

found pronunciation instruction occurred less frequently than claimed by 
teachers (Foote, Trofimovich, Collins, & Urzúa, 2016) 
• and to be reactive to student errors rather planned as part of the lesson 

(Baker & Murphy, 2011).



Why might this be?

•Low confidence due to inadequate training 
(Baker, 2014; Foote et al., 2011; Macdonald, 2002; 
Thomson, 2012), 

•Poorly defined curricula and goals 
(Baker & Murphy, 2011; Breitkreutz et al., 2001; Lim, 2016) 



Pronunciation is important 

employment opportunities can be affected by negatively 
perceived pronunciation (Jenkins, 2005)

pronunciation is the most common cause of communication 
breakdowns (Jenkins, 2002)

some students are unable to notice pronunciation difficulties 
without help (Derwing & Munro, 2005)

several studies have shown that students want more of it 
(Couper, 2003; Derwing, Diepenbroek, & Foote, 2012)

 



Teaching Pronunciation helps

•Experiments in which participants received instruction in 
suprasegmental features showed statistically significant 
improvements in intelligibility (Derwing et al., 1998; Derwing 
& Rossiter, 2003; Munro & Derwing, 1999). 

•A meta-analysis also found positive improvements where 
participants had lessons and feedback in segmental and 
suprasegmental features (Lee et al., 2015). 



•So that’s the context for the research question
•Can we improve our students’ pronunciation?

•Now, the context for doing the research project





Personal context

I like ideas

I especially like big ideas

I’m not great on details
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Methodology

•One pronunciation teaching approach

•Have two groups - one control group, one treatment

•Collect recordings pre and post treatment

•Measure to see if there was any improvement 



SHEPPARD, B.E., ELLIOTT, N.C. and BAESE-BERK, M., 2017. 
Comprehensibility and intelligibility of international student speech: 
Comparing perceptions of university EAP instructors and content 
faculty. Journal of English for Academic Purposes, 26, pp. 42-51. 



Shameless plug







The teaching intervention
•Jenkins (2000) proposed ELF - English as a Lingua Franca
•ELF emphasises intelligibility above replicating native 
speaker norms. 
•Jenkins stresses the importance of nuclear stress which 
she describes as “crucial for intelligibility” (2000, p. 153). 
•The essential idea of nuclear stress is that within 
extended utterances, a  speaker will stress one syllable 
within that utterance to give it prominence, to convey 
that this syllable (and word) are the most important for 
the listener to pay attention to. 



The teaching intervention
•The idea is that nuclear stress has a communicative function 

•Jenkins emphasises the ‘teachability’ of nuclear stress. The 
choice of where to place nuclear stress is not determined by a 
rule - instead it is the choice of the speaker who is directing 
the listener to the most important part of their speech by 
stressing it.

•Therefore, teaching nuclear stress does not require a 
knowledge of phonemic script on either the part of the 
student or teacher, and can be easily built into lessons, both 
receptively and productively (Jenkins, 2000, p. 155).



Laura Patsko
ELF Pronunciation



“My name is Sun and I decided to study accounting in ??????? 
university”



The teaching intervention

•Basically an add on

•After a listening task

• Students get transcript

•Mark pauses/divide into thought groups

•Underline where they think stress would be

• Listen back

•Discuss 

•Homework



•https://elfpron.wordpress.com 

• Laura Patsko

https://elfpron.wordpress.com/


Data Collection

•18 students (10 in the treatment, 8 in the control)

•Recording them pre-treatment

•Teaching intervention for 6 weeks

•Recorded them again post treatment

•Raters then listen and evaluate intelligibility



Isobel

Stephen 
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Numbers

We had 72 recordings

Each one about 30 seconds long

We needed each one to be listened to 5 times

So that meant a minimum of 360 listens

We figured 14 recordings was all one person could listen to

So that meant we needed 26 raters

But the recordings had to be listened to in a random order

So that meant we needed 26 individual data collection instruments





The results
 Mean Standard 

Deviation
Minimum Maximum

Read Aloud 
Treatment Group

4.55 1.47 1 9

Read Aloud Control 
Group

4.56 1.52 1
 

9

Question Response 
Treatment Group

6.35 0.81 3 9

Question Response 
Control Group

5.50 1.61 1 9



The results
 Mean Pre 

Treatment
Mean Post 
Treatment

P Value T score df

Treatment 
Group

5.45 5.25 0.68 -0.413962 19

Control 
Group

5.03 5.06 0.92 0.099373
 

15



The results

P values a lot more than 0.05

Therefore, results are not significant

The teaching intervention had no effect on Ss’ intelligibility

Intelligibility is a bit of an issue for our students



The results for us

We’re a lot better at doing statistical analysis

We have developed a pretty good tool for pronunciation 
research

We can better read this kind of thing





Conclusions

The intervention was too short?

The intervention was too narrowly focused?

The teacher (me) wasn’t that good?

Improvements at this level are hard won?



Conclusions

•Doing research on your own is tough

•Doing research with other people can be very enjoyable
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Thanks for listening


